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The purpose of this study is to assess the English Awareness Education which was put in practice in public kindergartens of 
Turkish Republic of Northern Cyprus in recent years. For this purpose; action research that is a kind of qualitative research, was 
used. The participants were formed of 145 students of the Gulen Yuzler Kindergarten which is one the public kindergartens in the 
capital city of Nicosia. In the research, the parents of the students were asked to fill in a questionnaire and an interview was 
conducted with school principals and teachers in order to ensure the variety of data. The video recordings and pictures taken 
during the lessons were also examined.The results of the research show that English Awareness Education has reached its 
objectives at the school in question. For instance; the students discovered the presence of a foreign language in an enjoyable way 
and also loved the English lessons and the teacher. Another interesting result was that; through the awareness courses, although it 
wasn’t aimed, the students learned some foreign language. 
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1. Introduction 
 
In our day, it is compulsory to know one or more foreign languages as it carries importance day by day for 
communicative or even educational and occupational means. In parallel to this development, individuals are making 
large investments to learn a foreign language and don’t keep back from making time out and using much of its 
energy. Whilst in this state, it is important to know when to start learning a foreign language as far in advance as 
possible. 
Although there are many various views in literature in relation to this subject, many scientists argue that learning 
a foreign language should begin at an early age (Akdogan, 2005; Asher and Garcia, 1969; Baskan, 1969; 
Bikcentayev, 2004; Genc Ilter and Er, 2007; Nunan, 1999; Sevil, 2003). 
There is an increase in schools of the international education platform that begins multiple language education-
teaching programs that are successful at a young age. It is most foremost seen today in USA and Canada. Looking at 
the European Union; European countries have taken the foreign language education seriously in these last years and 
they are exploring and practicing this subject through a variety of projects and studies (Akdogan, 2005). In countries 
that are members of the European Union, the age group where they begin to learn a foreign language varies between 
the ages of 8 and 10 (Sevil, 2003). On the other hand, in Turkey foreign language learning begins at 4th year 
primary school (age of 10) and the lessons take place 2 hours per week. 

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According to the European Union Language Learning Principles, the aim in learning a foreign language at a 
young age is not to gain the child the ability in using the target language as their mother tongue, but to be aware of 
the existence of other languages and their cultures other than their own language and culture. Therefore, from this 
point of view foreign language teaching at an early age opens doors to a variety of cultures. It is accepted to 
understand others and aims to develop the child’s foreign language ability (Sevil, 2003). 
Studies that begin at an early age by using the appropriate method and approach are reached through the 
appreciative of expert teachers. Foreign language studies with young age groups can only target to make them like 
the language. Therefore, making the language be loved must be part of the study (Akdogan, 2005).  
 
1.1. Foreign Language Education in the Turkish Republic of Northern Cyprus 
 
 In the Turkish Republic of Northern Cyprus foreign language (English) education began in the 3rd year 
primary school (age 9) until 2005. From 2005-06 academic year the Ministry of National Education decided to take 
back foreign language education starting from Kindergarten, and 1st & 2nd year primary classes (English 
Awareness Education). For this purpose, it was decided that foreign language education was a pilot application. 
According to this decision; not only in the city center but also some schools that are in rural areas were chosen as 
pilot schools for 1 year application trial. The application was carried out by either the classroom teacher and/or the 
English teacher for the chosen pilot schools. These lessons of awareness were to be equivalent to 2, 5 hour lessons, 
so, 20 minutes per day for 5 days. 
 
The Ministry of National Education stated the objectives for foreign language awareness education as 
follows: 
x Foremost of all, to draw the children’s attention towards a different language other than their mother 
tongue, 
x To have fun with a foreign language through games, songs, puzzles and enjoyable activities that support 
their motor abilities, 
x To motivate children to learn a foreign language through entertainment and games and help them not be 
afraid from learning a foreign language in their following ages,  
x Activating their senses towards different sounds and developing their audial perception and abilities, 
x  Updating their memory experiences by revisions.  
 (http://talimterbiye.mebnet.net/Ogretim%20Programlari/ogretim-ana.html) 
Again in connection to these objectives, the books chosen according to the program and the children’s level by 
the Ministry of National Education were used. It has been decided that; by the end of the academic year 2006-07, 
there will be a widespread of English Awareness Education pilot applications in TRNC at all Kindergarten’s, 1st and 
2nd year primary schools.  Before all these decisions were applied, teachers who will teach foreign language 
education have attended in-service training. 
The intention of the term “Awareness” in education is; introduce the children with a foreign language, to make 
them enjoy learning the language, to make them curious and draw their attention to it, in short to prepare them for 
their education in the future. The Ministry of National Education warned teachers that the main objective isn’t to 
teach English. Also, the Ministry of National Education put forward that the general curriculum and the foreign 
language awareness curriculum should go hand in hand and that the foreign language curriculum should follow the 
general curriculum. 
Evaluation studies are necessary as the Turkish Republic of Northern Cyprus has only had a 5 year past in this 
new application. In this way; it is important making changes in the best way possible for the following academic 
year regarding the issues/deficiencies that may arouse during the process and putting forward the effectiveness of 
the education. Therefore, it would be possible to reach the objectives and features of education. With this aim; 
during the evaluation process the English teachers observations and student evaluations along with school 
management and parents views should also be taken into consideration. 
 The research was administered in the scope of the following questions: 
1. How is the students’ participation and interest in the activities given for education of foreign language? 
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2. What are the parents’ views in relation to awareness education given at school and children’s interest 
towards foreign language outside of school? 
3. What are the views of the classroom teachers and school headmaster towards the foreign language 
awareness education? 
4. Has the certain foreign language terminology and sentence structures occurred in the students’ memory 
between the periods of September 2010-May 2011? Therefore; 
a. Do they remember the vocabulary of all the given themes in the foreign language? 
b. Do they recognize the particular colors given in the foreign language? 
c. Can they count from 1-10 in the foreign language? 
d. Do they understand the classroom language that is used as a routine in the foreign language? 
 
2. Method 
     In this study, the action research which is one of the qualitative research designs was administered. According to 
<ÕOGÕUÕPDQGSimsek (2006) action research can be defined as; a systematic data collection and analysis made by a 
manager, teacher, education expert at a school, or from other associations (where practices that can be exactly 
applied by themselves or apply it together with a researcher)  in order to understand and solve a current problem or 
the problems that may arise during the process. According to Karasar (1994) stated “Action Research” as; with the 
guidance of expert researchers and involvement of practitioners and the individuals be a party to the problem, 
making a critical evaluation of an existing application and stating precautions in order to sort out the situation. 
In this study the evaluation of the application process was administered by using the qualitative method. For this 
purpose; open ended questions towards the parents, observation notes of the researcher, the notes of unstructured 
focused group interview that were administered with the classroom teachers and school manager were used. Also, 
evaluation of the teacher on students’ foreign language attainments at the end of the year and  the photographs and 
videos of various activities of the children throughout the year were noted and  used in order to manage the data 
variancies. Therefore the reliability and the validity of the collected data was confirmed.  
The open ended questions used in the study were prepared by the researcher in order to examine the views and 
observations of parents related to the English awareness education. The researcher works as a foreign language 
teacher at the mentioned Kindergarten and personally administered the study and also completed the evaluation 
herself at the end of the year. In addition to this, the photographs and videos used in this study was also taken by the 
reseracher. 
2.1. Study Group 
This study was administered at the Turkish Republic of Northern Cyprus at the central of the Nicosia county 
Gulen Yuzler Kindergarten during 2010-2011 academic year where there were 145 registered students. Also, the 
students’ parents, school headmaster and teachers were included in the study. The questionnaires prepared towards  
parents’ views were allocated to all of the 145 parents and only 83 questionnaires were replied. According to the 
group focused interviews together with the headmaster only 5 out of 10 classroom teachers participated. 
2.2. Application Period 
Together with this study, under the name of “English Awareness Education” foreign language education program 
was administered to students of a state Kindergarten between the ages of 5-6 (60-72 months) pre-school students, it 
was taken into hand and evaluated from the beginning, until the end of the academic year. 
2.3. Application 
      It commenced on 15th September 2010 and continued until the end of May 2011. A book suggested by the 
Ministry of National Education for the application was used from the Oxford University press; 7HGG\¶V7UDLQ. At the 
school, 10 classes of a total of 145 students had English lessons twice a week (35 minutes each) potentially. These 
foreign language awareness lessons started from the third week of September and excluding public holidays it 
continued until the end of May 2011. During the first week of June (the last week of the academic year) all the 
students were evaluated one by one. 
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2.4. Data Analysis 
The answers given to the questionnaires, the observation notes and the interview notes were subjected to content 
analysis. On the other hand the students’ evaluations at the end of year were transferred to numerical data and used. 
Also, the photographs and the videos were applied to document review in order to be used as data for the research. 
 
3. Findings and Comments 
 
3.1. )LQGLQJV5HODWHGWRWKH6WXGHQWV¶,nterest and Participation Towards the Lesson 
 The data included in this section were; the researcher’s (as the instructor of lessons) experience and observations 
and also, videos and photographs taken during the activities. 
It is pointed out by the teacher’s experience and observations that: the students were impatiently waiting for the 
English lesson. When they saw the teacher outside of the classroom they ask: “Teacher! When will you be coming 
to us?” “Are you coming to our class today?” so they constantly asked these questions in order to find out when the 
lesson was going to take place. 
As soon as the teacher takes a step into the classroom she is faced with joyful screams. In fact in most of the 
classes the students come towards the teacher and give her a hug. Moreover, once the 35 minute lesson is over and 
the teacher leaves the classroom she is faced with the following statements: “My teacher, don’t leave”, “You are 
leaving so fast”, “Let’s do some more lesson” and “Come again”.  
During the lesson the teacher observed that almost all students, draw their attention on the activity in progress 
and they always have a smile on their face. Parents who pay a visit to the teacher record that “they love you very 
much” and “our children say positive things about the lesson”. Look at the photographs taken during the lesson it 
can be noticed that the children are smiling; they are following the lesson with interest and participating in the 
lesson. It is also possible to see similar facial impressions and participation of children on the video images. Also, it 
can be observed that the students shout out loud “Let’s do it again” at the end of the activity recorded in video 1. In 
addition to this, on the evaluation reports the teacher noted that the students’ interest and participation towards the 
lesson was “Quite good”.  
With connection to these findings it can be interpreted as the students take pleasure. Also, their attention and 
participation towards English lessons is very high. 
 
3.2. Findings In-Relation to PDUHQWV¶ Views 
 
A questionnaire that consisted of 10 open ended questions is sent to the parents in order to receive their opinions 
towards the foreign language education and their perceptions about their child’s interest towards the foreign 
language. 83 parents out of 145 gave feedbacks for the questionnaires. For this reason, only 83 questionnaires were 
taken into consideration.  
Question 1 of the questionnaire was:  “Did your child have foreign language education before he/she started 
Gulen Yuzler Kindergarten?”  71 parents (85, 5%) replied as “no” and 12 parents (14, 5%) replied as “yes” to this 
question. The third question of the questionnaire was: “Does your child receive private tuition for English?” 71 
parents (85, 5%) replied as “no” and 12 parents (14, 5%) replied as “yes” to this question. According to the findings 
of these two questions it can be said that most of the students receive foreign language education for the first time at 
Gulen Yuzler Kindergarten and do not receive tuition or extra support for foreign language. 
The second question asked on the questionnaire was: “Are you pleased with the English education that your child 
receives in Gulen Yuzler Kindergarten?” 72 parents (86, 7%) replied “yes”, 6 parents (7,2%) replied “no”, 2 
parents(2,4%) replied as “little” and 3 parents(3,6%) didn’t answer this question. According to the findings, it shows 
that most of the parents are pleased with the foreign language education that children receive. Some of the 
comments of the parents on this question were: 
Parent (P.) 81: “Yes. I believe that English should be learned at an early age” 
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P.71: “We are pleased… An early start of our child in English will help early grasp of foreign languages  in 
the future” 
P.70: “We are pleased as there isn’t any excess information transfer” 
P.63: “Yes. Because my child understands English very well” 
 P.56: “We are pleased. The foreign language is taught in a fun way. Anyone can understand this by 
listening what she says.” 
P.53: “I am not pleased much… I do not think anything is taught except a few animal names and colors. 
P.49: “My child learns a new word every day. I am pleased…” 
P.47: “We are pleased that he learns words in English and pronounces them correctly.” 
P.44: “I’m satisfied…Our children are being educated consciously at their own level.” 
P.40: “Yes, I’m satisfied. What he has learned in this school is added to the previous learning and his 
English is enhanced.  Because my child is growing he is much more interested in English.” 
P.39: “Yes... “She can distinguish English from other Languages while watching TV and she says ‘This is 
English’.” 
P.37: “Yes because my child loves her English teacher. She is working hard to learn.” 
P. 30: “Yes, we are very happy to hear things he learned.” 
P. 28: “Yes because there is no need to take private tuition” 
P.19: “Yes because my child is full of enthusiasm. It’s a difficult task to make a child enthusiastic about 
English” 
P.16: “We are satisfied because our child is really learning.”   
P. 13: “Yes, it has been a preparation before primary school.”  
 
The fourth question on the questionnaire was: “Does your child croon some English songs or try to speak English 
at home?” 76 parents (91,6%) replied as “yes”, 1 parent (1,2%) replied as “no”, 1 parent (1,2%) replied as “I didn’t 
noticed” and 5 parents (6%) replied as “very little” to this question. These findings show that most of the children 
tell their parents what they have learned in foreign language. 
The fifth question asked on the questionnaire was: “How is your child’s interest towards English at home?” 77 
parents (92,8%) stated that their children love  playing games in English, watching cartoons and asking  
corresponding English names of objects. 4 of the parents (4,8%) stated that their children were not interested in, 2 of 
the parents (2,4%) didn’t answer the question. In relation to the question some parents made comments:  
P.81: “My child repeats what she has learnt at school. She asks things to me also” 
P.26: “She is interested with English. She wants to learn some terms' corresponding names in English”  
P.22: “She always asks: ‘What do you call this in English?’” 
P.14: “His relevance is well. Since receiving courses in English his interest is increased" 
P.4: “His relevance to English is quite good. He tries to sing the songs that he has heard on TV and asks the 
names of things in English.” 
P.40: “She sings the songs that she has learnt at school. Also teaches us meanings of the words she has 
learnt. Also, she gives English names to her animals.” 
P.56: “My child has a relevance to English because he doesn’t give up until he understands what he 
wondered. In my opinion he is interested with English because he doesn’t get bored in a short time”   
P.61: “He is interested in English. He plays games on computer and asks the names of things in English. 
 
According to these findings, it can be said that most of the students show interest towards English outside of school. 
 
The sixth question asked on the questionnaire was: “What are your child’s feelings towards the English lessons?” 
78 parents (94%) replied as their children have positive feelings towards their English lesson and used these 
statements: “Loves it”, ”Loves it very much”, “Enjoys it” and “Disposed to learn”. 5 parents (6%) stated that their 
children have negative feelings towards the lesson and replied with the following statements: “I don’t know my 
child’s feelings”, “He/she is timid”, “he/she gets bored” and “he/she feels anxious about speaking English”. The 
comments of parents towards this question are as follows:  
P.71: “Loves. He asks, when the English lessons will be done”  
P.22: “He loves but worries about speaking English.” 
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P.56: “Because of his belief that English is a different lesson of all, he loves English. He shows us with his 
all reactions that he loves English lessons.” 
P. 43: “He is interested in English and feels sympathy” 
P. 30: “Loves and wants to learn more” 
P.1: “She loves English indeed.  Whenever she gets ill and knows that she is going to miss the English 
lesson, she starts to cry.” 
P.54: “Loves but he gets bored. Because they often draw pictures in the lessons” 
 
According to these findings; most of the children have positive feelings towards English lesson. 
 
Another question asked on the questionnaire was: “Is there someone at home that speaks English? If so, do they 
speak English with the child from time to time?” 54 parents (65%) replied as “there are family members who can 
speak English” and 41 of these parents (49, 4%) stated that they speak English with the child from time to time. In 
comparison, 50.6% of the parents don’t know English and can’t speak with the child. These findings show that 
although half of the children are not spoken to in English, their interest towards English isn’t affected negatively; in 
fact it is quite good. 
 “Are there any positive or negative things towards the English lesson that your child mentions?” was another 
question on the questionnaire. 29 of the parents (34,9%) stated that their children tell what activities they do in the 
English lesson, 6 of them (7,2%) stated that their children talk about their teacher and how much they love her, 10 of 
parents (12%) stated that their children tell how much they love the lesson and how much it is enjoyable.  36 parents 
(43, 3%) didn’t answer this question. Some comments on the question are as follows:  
P.67: “Speaks positively. She loves games in English and is satisfied being able to speak English.” 
P.62: “He doesn’t tell anything. But it is obvious that he is interested in English. He has learned some 
English.” 
P. 57: “As soon as he arrives at home he tells happily what he has learned in the English lesson.” 
P.56: “She usually talks about positive things about the English lessons. It’s clear that she continues the 
lesson fondly.” 
P.19: “He talks about his English teacher and what they have done in the lessons.” 
P. 43: “Being able to speak English is a privilege. He tells us that he feels himself like a different person.” 
P.40: “Nothing negative has happened. A few days ago, while we were eating our sandwiches, he told us 
the correct pronunciation of the word: sandwich.” 
P.23: “Speaks positively. Most importantly, she loves her teacher.” 
P.16: “She says that the lessons were full of fun. Also she loves making drawings about things they have 
learned.”  
 
According to the findings; it is understood that most of half of the children have positive feelings towards the 
English lesson and mention about what they do in the lesson. It wasn’t possible to reach other’s views as they didn’t 
give any answers to the questions. Therefore, it can be thought that those parents have not taken this subject into 
consideration. 
Another question from the questionnaire was: “At what age do you think children should begin to learn a foreign 
language?” 26 parents (31,3%) replied as “at the age of 4 ”, 22 parents (26,5%) replied as “at Kindergarten (5-6 
years old)”, 10 parents (12%) said “at the age of 3”, 7 parents (8,4%) replied as “as young as possible”, 6 parents 
(7,2%) replied “when the child is able to speak”, 6 parents (7,2%) replied as “after they have a good understanding 
of their mother tongue (at primary school age)” and 5 parents (6%) replied as “after they learn to read and write in 
their mother tongue (age 7)”. These findings show that 71 parents (85, 5%) which is a large average, place emphasis 
on learning a foreign language during pre-school period. 
The last question in the questionnaire asked the parents whether they had any other different point of views or 
suggestions which they wished to mention. Parents mentioned different views, whereas 9, 6% of them stated an 
obvious united idea that they want an increase in the number of lessons per week. Here are some answers that were 
given to the question:  
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P.82: “I think that English is a very popular language. For this reason, there must be more English lessons 
in schools.” 
P.79: “If students are given homework at home, we will help our children better.” 
P.74: “Schools need to allocate more time for English lessons.” 
P.71: “Short dramas or shows in English may be arranged for school activities.” 
P.57: “Today, it is essential to learn English. Due to this reason, the awareness courses and the teacher who 
loving to teach in this school, have a great importance.” 
P. 49: “Your attention to the English courses in kindergarten pleased me so much.” 
P.40: “I suggest your school to increase the weekly course hours of English.  And I wish you develop more 
awareness to English.” 
P.8: “This English course initiated at Kindergarten level is admirable. Children will not forget anything 
they have learned in early years. So, I’m very satisfied with this kind of education.” 
P.3: “In state schools English must be taught in-depth like private schools do. And the language of 
instruction must be English in some other subjects.” 
 
 
3.3. Findings In-Relation to the School Principal and Teacher Views 
 
The views and observations of school principal and teachers’ in-relation to English awareness education were 
questioned. The school principal stated how beneficial it was for the children to have education at this age with the 
following words: “Knowledge acquired by listening occurs in children. It makes positive contributions in their 
future learning. It helps to learn foreign languages and prevents children from developing negative feelings about 
it”. The school management stated that the children loved the mascot Teddy of the English lesson and also their 
teacher. Teachers’ observations showed that the children’s reactions towards the English lesson were very positive. 
In a way that; Teacher G: “Right before the lesson, when I remind them that they will have an English lesson they 
get very excited.” Teacher B: “They are very happy. Their feedbacks towards the lesson are very positive. They love 
their teacher very much.” Teacher S: “When I say that in a short time they will have the English lesson, they scream 
out “Heyyo! Great!” Teacher H: “In the classroom, they always mention about Teddy”. 
Another question asked to teachers was: “Do the topics taken into hand in the English lessons cause confusion 
with the topics in their mother tongue or not?” Teacher S: “No, they never get confused”, Teacher H: “I have never 
faced anything negative” and Teacher F: “In fact, it’s totally opposite. For example when I was introducing the 
colors they say it in English.” 
Teachers stated that with this education students developed awareness towards foreign language and in fact they 
have learned some English. Teacher G: “More than awareness we do teaching in English at this school.” Teacher S: 
“It’s as though the teaching of English education in primary school is continued from Kindergarten.” Also, the 
teachers believe that by attending some in-service training on awareness education, they can be able to carry out 
these lessons in their classes. In a way that, Teacher G stated:  “I believe that classroom teachers should be informed 
and educated in order to teach English awareness lessons”. 
 
3.4. Findings From the Notes of the Students Evaluation 
 
With the start of lessons in September, the colors; red, yellow, green and blue were introduced. Within 9 months, 
until June, different themes of 5 other units were also introduced. Every unit was completed approximately in 6 
weeks. These themes were; School, House, Body, Animals and Food. For every theme, 4 new words were 
introduced; one extra word was included for each of the last two themes. Also, in the second term (February-June) 
the colors orange and pink were introduced. At the end of the academic year the students were evaluated one by one.   
This process is carried out with the flashcards used in lessons before. A total of 145 students were evaluated. 
When the trainer's year-end evaluation reports were examined; it is revealed that the students’ success in 
recognition of colors is 66.6%. It is determined that pink is the most successfully remembered color and yellow was 
found to be the least. 
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In relation to the theme school, remembering the words book, bag, chair and table was found to be a success of 
44, 8% for the students. The most remembered word was table and the least remembered word was book.  
In relation to the theme house, remembering the words door, window, TV and sofa was found to be a success of 
77, 9% for the students. The most remembered word was TV and least remembered word was window. 
In relation to the theme body, remembering the words head, arm, leg and hand was found to be a success of 
39,0% for the students. The most remembered word was leg and the least remembered was arm. 
In relation to the theme animals, remembering the words dog, cat, bird, fish and sheep was found to be a success 
of 82,2% for the students. The most remembered word was fish and the least remembered word was bird. 
In relation to the theme foods, remembering the words banana, apple, sandwich, cake and ice-cream was found 
to be a success of 90, 1% for the students. The word sandwich was remembered by all the students (100%) and the 
least remembered word was apple. It is thought that, due to the close pronunciation of the word "sandwich" in their 
mother tongue, all the students found it easy to remember.  
Remembering the words as a whole and not as in a unit is calculated as a percentage of 68.6%. If we take into 
consideration that among the objectives of awareness education, teaching words doesn’t take place, it can be 
commented that this learning is completely formed by itself (as a result of acquisition) .And this percentage shows 
that it is quite good for the students. 
The evaluation from the teacher’s report, where the success of counting the numbers from 1-10 was seen as an 
average of 73, 1%. Although this finding is not expected with the awareness education, it shows that counting 
numbers in a foreign language is done very well. 
The teacher stated in her report that; whether the language used in class (as a routine) is understood or not, was 
succeeded by 46, 9% of the students. This finding shows that half of the students in the classroom don’t understand. 
Yet again, the students do not have any problems related to this subject and this situation doesn’t prevent them from 





It has been found that the students interest in the English lesson, things being done in the lesson and the students’ 
interest in their teacher is quite high. It has also been found that participation in the lesson is quite high. 
 
2. Parents¶ Views: 
Most of the parents believe that foreign language education should begin in pre-school ages. 
According to what parents have reported; most of the students have been faced with foreign language education 
for the first time at Guler Yuzler Kindergarten and hasn’t took  any extra tuition in foreign language. Only half of 
the parents speak their children in English or help them from time to time. 
Most of the students own positive feelings towards the English language and they are also interested in English at 
home. The students have mentioned mostly what they do in the English lesson and how much they enjoy it. 
Most of the parents are pleased with the foreign language education of that school and a minor range of parents 
suggested that the weekly hours of English lessons should be increased. 
 
3. School Principals and TeacherV¶9iews: 
The school principals and teachers’ mutual views are that the students love the English lessons and the English 
teacher very much. They have reported that awareness education at this school reached its objectives and   
instruction in English has occurred as-well. 
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4. Student Evaluation Notes:   
 Remembering the new words given for each theme, recognizing particular colors and counting from 1-10 in 
the foreign language, is a success of 65%. From the point of view of awareness education, this situation shows that it 
has received a high average than expected. In comparison to this, half of the children don’t understand the classroom 
language which is used as a routine. 
 
 When these results are reviewed in line with the English awareness education objectives of the Ministry of 
National Education, it has been revealed that Gulen Yuzler Kindergarten has been a successful pilot school. In a way 
that;  
x The children’s attention has been drawing towards a different language other than their mother tongue  
x Children have been having fun with a foreign language through games, songs, puzzles and enjoyable activities 
that support their motor abilities, 
x The children are being motivated to learn a foreign language through entertainment and games and were being 
helped not be afraid from learning a foreign language in their following ages,  
x Their senses were being activated towards different sounds and thus, were being developed their audial 
perception and abilities, 
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